
A Study on the Use of Action Learning in 
Korean Language Education as a Foreign Language

Abstract : This study is to review the methods of 
developing teaching materials that can enhance 
educational effect when Korean instructors teach 
grammar to foreign students in Korean language 
education and to practice the methods. The grammar 
in foreign language education is an important region 
that expands the expression of meaning and enables 
exact communication, so instructors spend a lot of 
time instruction grammar. Nevertheless, the reality is 
that instructors in the Korean language field are still 
limited in the existing conventional grammar teaching 
through textbooks. This study practices the teaching 
materials that can draw interest of learners and instill 
positive recognition to them for prospective Korean 
language instructors by combining a specific teaching 
method called Action Learning. This trial is valuable 
in that it can extend to various instruction methods 
instead of the existing conventional methods in 
Korean language education, and that learners can 
improve effective language acquisition and 
communication ability.
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1. Introduction

 The foreign language education field today 
focuses on improving communication skills through 
interactions of learners. Especially for this, instructors 
have developed various teaching methods to escape 
restricted space and time. Due to this tendency, in the 
Korean language education as a foreign language, 
ins t ruct ions  based  on  communica tion  are 
implemented continuously. 

 However, the various teaching methods and 
studies in the areas of speaking, listening, reading and 
writing are not actively done in the grammar area. 
Therefore, it is important that activity-based 
education to improve actual communication skill 
should be done in the grammar instruction of Korean 
language education. To solve this problem, instructors 
need to consider a learner-based educational 
alternative[1][2][3]. For the education of passive verb 
and causative verb, which make foreign students feel 
most difficult, the conventional grammar instruction 
stayed in the level of fragmentary vocabulary 
education. The main cause of this is textbooks that 
lack situational contexts. In the situation that learners 
need to study the contents of grammar and practice 
them in real life by themselves, the lack of knowledge 
in the textbook and lecture results in errors[4][5]. 

 Therefore, this study applies the action learning 
technique to 'Korean Grammar Education Theory', 
which is a college lecture for prospective Korean 
language teachers who major in Korean language 
education as a foreign language in order for them to 
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find the solution and to make and research teaching 
materials by themselves. The action learning 
technique is a process that learners organize teams, 
solve their own assignments or mutual assignments of 
team together, and learn the contents of assignments 
and solving process through knowledge acquisition, 
question and introspection. This technique helps not 
only instructors to improve their instruction skills but 
also foreign learners to acquire knowledge and to 
improve communication ability. 

2. Page  Theoretical Background

2.1. Action Learning Definition And Characteristics

 The action learning is a method that small groups 
or individuals investigate actual business reasons and 

causes that they face, establish the action plan to solve 
the problems and apply them to the fields, and perform 
the learning process through the introspection of the 
practice process, or through repetitive and cyclical 
procedures by field application and introspection. 

 This can be considered as 'Just-in-time-learning' 
that can satisfy all demands of individuals, groups and 
whole organizations[6][7]. A. Toffler emphasized the 
importance of continuing learning by expressing an 
illiterate of the 21st century is not the one who can't 
read or write but the one who has no ability to re-learn 
instead of discarding useless and obsolete knowledge 
among knowledge the he or she learned.' in his book 
Powershift(1992). This indicates that improving 
learning ability of individuals and organizations is the 
only method to cope with dynamic change. 

Table 1 : Common and Differences Between PBL and Action Learning [6][8
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 The action learning emerges as 'Just-in-time-
learning' that combines work and education, theory 
and practice, and education and business management 
in that education doesn't have to leave the working 
field, learning is done effectively in the process of 
actual business issues are solved, those who are well 
aware of the solutions of business issues and problems 
in the working field stay in the field, and planning and 
practicing are unified. This action learning is done in 
the voluntary and leading form by learners who are 
organization members as a real time learning 
experience. The optimum solution can be deducted as 
organization members who implement different 
experiences and tasks share various perspectives 
through team activity[8][9].

2.2. Components And Execution Steps In Action 
Learning

 Revans[10], who is considered as a founder of the 
action learning, defined it by explaining the concepts 
that are irrelevant with the action learning. The 
difference between PBL(problem-based learning), 
which is used in the education field of Korea, and the 
action learning is in the table below.

 In the action learning, learning is performed in the 
process that learning participants organize a team and 
solve the existential tasks by doing knowledge 
acquisi t ion ,  ques t ions  and feedback,  and 
introspection together. The action learning is a method 
that enhances self-directed learning ability due to the 
property of highlighting field atmosphere and actual 
task solution. It requires various competences such as 
cooperation of team members, collective intelligence, 
idea deduction, motivation, communication and 
problem solving ability.

3. Korean Grammar Teaching Class In Action 
Learning

3.1. Action Learning Class Operation 

 The researcher of this study is an instructor of a 
university located in Busan. 'Education plan based on 
the combination of action learning' is designed and 
implemented for 26 students (Korean language 
education majors and doble majors) who take the 
researcher's lecture 'Korean Grammar Educational 
Theory' during the second semester of 2019. 

Table 2 : Six components and features of action learning [11]
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 The purpose of the lecture is to acquire knowledge 
and to seek instructing and implementing methods for 
grammar education in Korean language education as a 
foreign language. The classroom where the education 
was implemented was changed into the one for group 
activities of 4~5 persons from the traditional 
classroom style (desks in a row facing the lecture 
desk). The education plan was designed for 2 weeks 
after the midterm examination. The action learning 
program was more effective when it is done for some 
sessions instead of the entire semester. Especially, 
'passive verb' and 'causative verb' were the parts with 
action learning used among the grammar area. 

The education of passive verb and causative verb for 
foreigners are taught in various forms through 
elementary and intermediate levels, and these parts, 
which are expressions that enhance understanding on 
Korean sentence structures, are considered as the most 
difficult. Therefore, foreigners are reluctant to use in 
real conversation situations. In addition, the textbooks 
for lectures cover passive verb and causative verb 
very simply, which is difficult to expect productive 
and effective lectures for instructors and learners 
because they suggest nothing but derivative passive 
vocabularies of '- (i)/ (hi)/ (ri)/ (gi)/ (u)/이 히 리 기 우 구
(gu)/ (chu)'. 추

Therefore, this study has the participants design 
effective teaching plans for passive verb and causative 
verb, present concrete teaching materials and 
implement instructions. The next is the operation 
procedure based on action learning. To this procedure, 
the action learning theory of Revans is applied, and 
the actual education plan was designed by the 
researcher[12].

 (1) Pre-Class Activities

 It is the stage that the lecture process, action 
learning and the method are understood before the 
lecture, and the lecture atmosphere is formed. Small 

groups are formed for action learning, and the theory 
of lecture is presented.

(2) Small Group Interaction

 Problems are presented, and solutions for them are 
designed and planned. Students use action learning 
techniques such as sharing ideas, organizing thoughts 
and planning. Problems are presented based on 
deducted problems.

(3) Create your output

The actual outcome is produced through designing 
and planning by small group mutual activities.

(4) Transcription and Presentation of Results

 In this stage, group members share their own 
opinions on problem solving. This method is used 
when problems are complicated or there are many 
opinions. In this stage, participants summarize and 
organize contents they need through group members' 
opinions. In addition, learners can improve their 
communication skills by sharing ideas with group 
members.

(5) Reflection and Evaluation

 Participants introspect their learning attitudes and 
evaluate themselves. Participants can also evaluate 
their own understanding on learning contents. They 
evaluate lecture process with action learning 
techniques used, along with overall quality of lectures 
with action learning technique-based lecture stages 
included. 

3.2. Reality f Action Learning Training Plano

 The education plans are based on relevant lectures' 
textbooks, and the contents are disassembled and 
reorganized. 

 (1) Pre-Class Activities 

 The researcher showed the video of the lecture 
procedure, action learning class and the techniques 
with explanation before the lecture began. Small 
groups of 5~6 students were organized, and each 
group was arranged for easy mutual activities for 
learner-based lecture. Later, the text-based lectures 
were done with textbooks and PPT used, which 
enabled them to learn the background knowledge on 

Fig. 1 : Operational steps and procedures 
of Action Learning class
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'passive verb and causative verb'. Before the plans to 
educate this knowledge, learning motivation was 
prepared through mind map.

(2) Small Group Interaction

 At the stage of small group mutual activity, the 
knowledge and background knowledge that the 
already learned were shared. After then, group 
members were had to improve their thinking ability 
and to establish solution methods by using action 
learning techniques through actual problems 
presented by the instructor.

< Problem presentation >

 “The passive and causative verb expressions are 
the most difficult in Korean grammar education, so 

Korean language learners are reluctant to study in 
actual communication situations. Therefore, difficult 
and complicated sentences need education methods 
according to proficiency levels of Korean language 
learners. When passive and causative verb 
expressions are taught, it is necessary to devise and 
practice effective learning and teaching methods and 
data!”

 The above matter should be implemented 
practically in the field as Korean language instructors. 
The education plans on passive and causative verb 
education plans and teaching materials are 
established. In this process, participants can expand 
thoughts on themes, and they can develop and practice 
original thoughts. Thus, each small group shared 
knowledge and data on passive and causative verbs 
and designed education plan.

 

 

Fig. 2 : Small group interaction stage case
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(3) Create your output

 In this stage, participants were had to practice the 
planned designed at the small group mutual activity 

stage right away. They made passive and causative 
verb teaching materials through pictures and photos 
out of classroom based on teaching plans and data 
decided at each small group.

Fig. 3 : Example of producing results

(4) Transcription and Presentation of Results

 This stage is for making presentations on teaching 
methods and materials about passive and causative 
verbs practiced before and for evaluating other 
groups. For evaluation, questions and answers were 

done on each group after presentation, and after 
presentation, strengths and weaknesses were 
discussed. 

At this stage, group members shared their thoughts 
and reconfirmed the contents through others' advice, 
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along with self-evaluation. In addition, the prepared materials became textbooks, and groups that were sitting 
became foreign students and those that made presentations became instructors. They experienced actual Korean 
language education.

(5) Reflection and Evaluation

 After the lecture with action learning technique 
applied, the instructor's feedbacks about this activity 
were don for each group. After then, time for 
compensation and correction on presented data was 
assigned for each group. Lastly, participants were had 
to write brief summary of overall evaluation on the 
lecture with action learning techniques applied. 

<Good point>

 “It is an interesting lecture where we could discuss 
and practice as a team instead of learning by sitting 
still.” “The lecture was very fair because everyone had 
their own roles fairly.” “I could learn others' thoughts 
through group activity, and older students who have 

Fig. 4  : Examples of transferring and presenting results

more experience shared their information. It as also 
good that we could become closer.” “I feel like I 
studied a lot more because students could think and 
solve problems by themselves instead of simply 
learning. I hope we could have more chances for this 
type of lectures.”

<Bad point>

 “Too much assignment gave me hard time.” “I felt 
pressured by the situations that I had to follow despite 
my passive personality.” “This lecture gave a lot of 
assignment and had us make a lot of presentations, 
which look like another examination.” “I didn't have 
enough time to plan, to make materials and PPT and to 
make presentation as a team activity. I hope we could 
have more time for those next time.” 
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4. Conclusion

 This study is to review the methods of developing 
teaching materials that can enhance educational effect 
when Korean instructors teach grammar to foreign 
students in Korean language education and to practice 
the methods. Therefore, the action learning 
techniques were applied to the lecture 'Korean 
Language Grammar Education Theory'. 

 This trial is valuable in that Korean language 
instructors can expand their instructing methods 
broadly instead of limiting in the conventional 
methods, and Korean language learners can improve 
their language acquisition and communication ability 
effectively. Thus, the researcher of this study applied 
action learning techniques to Korean language 
education major students who take the lecture 'Korean 
Language Grammar Educat ion  Theory '  a t 
undergraduate course. 

 This lecture focused on designing, planning and 
practicing teaching plans and materials when 
undergraduate students who will become Korean 
language instructors teach at actual fields with the 
theme 'passive and causative verbs', which Korean 
language learners consider the most difficult in 
Korean language education as a foreign language. For 
this, stages of 'activity before lecture – small group 
mutual activity – producing outcome – displaying and 
presenting the outcome – introspection and 
evaluation' were practiced for two weeks. 

 The educational efficiency was confirmed in this 
project as participants could expand their knowledge 
and buil t their Korean language education 
experiences. Regarding the evaluation of participants, 
they mostly showed high satisfaction level in the 
lecture as they were interested in acquiring knowledge 
and participated in the lecture actively and smoothly 
through small group activities. However, some 
participants complained about too much assignment 
and lack of reflecting each student's level and 
preference. The limitation of this study was that it was 
conducted for only 26 participants, so the evaluation 
could be different according to personality and 
recognition of each learner if it is expanded to whole 
Korean language learners. 

 In the current early stage when the theory and 
practice with action learning applied are not done yet, 
this study can contribute to the academic world as a 
case study. Especially in Korean language education, 

foreign learner-based education and its research are 
done, so this study is expected to be a reference 
material for case studies of Korean language 
instructors' teaching materials. A follow-up study will 
extend action learning techniques to the whole areas 
of Korean language education such as grammar, 
vocabulary, speaking, listening, reading and writing 
and will implement specific education plans, along 
with detailed research and analysis. 
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